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X. Assessment  Plan 
 

Overview 
 
In general terms, the dual purpose of a QEP assessment plan is (1) to determine the success of 
the QEP—program level assessment and (2) to establish specific benchmarks or student 
learning outcomes to be met by students in the program—student-level assessment.  The 
goal/purpose of the Oakwood University QEP is to equip OU students with critical thinking skills 
that will enhance their educational experience.  The QEP will focus on improving critical thinking 
through writing. In order to document gains in critical thinking through writing, assessment will 
focus on two (2) main areas: (1) value-added assessment measures to document improvement 
in student learning outcomes over time and (2) the success of the initiatives through which the 
institution plans to achieve those outcomes. Success in these two areas means success for the 
QEP.  
 
Assessment of student learning outcomes and initiatives 

For the next five years, the QEP will target the first-year orientation course OU 101, the two (2) 
Freshman Composition courses (EN 111 and EN 112), and ED 250 Philosophy of Christian 
Education as the focus of its initiatives for improving student learning in critical thinking. This will 
allow the institution to document any gains in critical thinking related to the student learning 
outcomes.  These courses will serve as key points of data collection for the QEP (see Figure   
X-1).  
 
The Pre-test.  Pre-test data will be collected in OU 101 Freshman Orientation.  The proposed 
changing of OU 101 from a one-credit to a two-credit course will facilitate the QEP’s Critical 
Thinking/Writing focus, allowing for specific instruction in critical thinking development through 
writing. A battery of assessment instruments will be used in OU 101 to measure student critical 
thinking abilities as entering freshmen, including: 

4. The California Critical Thinking Skills Test (CCTST) 
5. An analytical reading assessment based on the Elements of Reasoning 
6. A written composition in response to a specific writing prompt 

 
Each of these assessments is described below. 
 

1. The CCTST is a forty-five (45) minute standardized test that measures whether subjects 
possess particular critical thinking skills.  Insight Assessment 
(www.insightassessment.com), the company that markets the CCTST, describes the test 
this way: 
 

The CCTST uses items with short problem scenarios in a multiple choice 
response format. No discipline-specific or profession-specific content 
knowledge is presumed on the CCTST, allowing this instrument to be used 
with all adult populations with an 8th grade (USA middle school) reading level 
or above. 
 
…The items on the CCTST assess critical thinking skills with questions that 
use the contexts of everyday life, selected to be culturally appropriate to the 
language form.  To assess skills in contexts which approximate the 
complexities of reasoning in real world decision making contexts, some of the 
test items employ controversial topics.  The items, ranging from simple to 

http://www.insightassessment.com/
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complex, evoke the use of a wide variety of thinking skills including analysis, 
interpretation, inference, evaluation, explanation, induction and deduction.  

 
Preliminary data gathered from the California Critical Thinking Skills Test (CCTST) that 
was administered as a pre-test in the second week of the current academic year (2011-
2012) provided the committee with baseline data to assess the level of performance for 
entering freshmen before they receive instruction in critical thinking development at 
Oakwood University.  The group mean score of 13.17 (out of a possible 34 points) 
supports the committee’s decision to focus on critical thinking in the QEP.   The test will 
be administered again during Spring Semester 2012 at the end of ED 250 Philosophy of 
Christian Education to begin to build a data bank for comparison purposes, once The 
Right to Write curriculum has been implemented.  The data collected now will be used to 
determine if the average difference in total group score is greater for those who receive 
instruction in critical thinking development through writing than for those who did not.  
The CCTST will continue to be administered in the same courses throughout the QEP 
and will provide the committee with the requisite direct assessment data.  

 
2. A second part of the pre-test administered in OU 101 will be an analytical reading 

assessment.  Entering freshmen will be given a structured critical thinking assignment 
focused on analytical reading.  Students will be given a brief essay (one page or less) to 
analyze using the elements of reasoning (see p. 19) described by Richard Paul and 
Linda Elder (Paul and Elder, 2009) of the Foundation for Critical Thinking.  Students will 
be asked to:  

a. Read the essay.  
b. Identify the author’s purpose.  
c. Identify the main question(s) at issue that the author is addressing. 
d. Identify relevant supporting evidence or information essential to the issue. 
e. Identify key concepts: are they clear and justifiably used? 
f. Identify assumptions: are they reasonable or questionable? 
g. Identify inferences: is there evidence or information to support conclusions and 

should other inferences also be considered? 
h. Identify point of view: does it demonstrate fair-mindedness? 
i. Identify the implication(s) or consequences of the point of view presented.   

 
3. Part three of the pre-test will be a written composition.  All entering freshmen in every 

section of OU 101, before instruction in critical thinking, will be given the same identical 
writing prompt and asked to write a composition, one-half to one page long.  Each 
writing sample will be assessed using the critical thinking development through writing 
(CTW) rubric.  Both the composition and the assessment results will be saved for 
comparison purposes when the student completes ED 250.     

 
Assessment through Writing.  Oakwood University is particularly concerned that students 
apply critical thinking skills in meaningful ways.  In order to measure whether this is occurring, 
writing samples will be collected over time and compared.  Collecting and scoring writing 
samples from EN 111, EN 112, and ED 250 will enable the institution to track changes in 
student learning resulting from the writing focus.   
 
To improve the consistency of assessment data collected, the writing prompt for the collected 
samples will be identical, regardless of the faculty member teaching the course.  Students will 
have many opportunities for varied writing assignments.  However, these specific writing 
assignments, earmarked for collection as part of the QEP assessment process, will be identical 
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for all relevant students in all relevant sections of the targeted courses.  Faculty teaching those 
courses will determine all common writing assignments during the curriculum development 
process.  These assignments may change from year-to-year by common agreement of course 
faculty. 
 
Each writing sample will be scored using the same rubric (see Appendix E) and multiple 
scorers.  The targeted writing samples include: 
 

 A pre-test writing sample collected in OU 101 Freshman Orientation Seminar (described 
above) 

 A preliminary writing sample in EN 111 Freshman Composition will provide baseline data 
for critical thinking in writing in a non-test situation.  Students will have time to write, 
reflect on what they have written, make changes, and submit a final product that 
demonstrates their best writing. 

 An advanced writing sample in EN 112 Freshman Composition: students in this course 
will have received instruction in critical thinking development through writing in both OU 
101 and EN 111.  Toward the end of the semester, they will complete an advanced 
writing sample. The assignment for this writing sample will require that they demonstrate 
that they have met the requirements of student learning outcome 3: The ability to 
identify, articulate, and evaluate the source, context, quality, and credibility of information 
and respond appropriately in writing. The writing sample from EN 112 will be compared 
to the initial writing sample from EN 111.  This comparison will provide a preliminary 
assessment of the success of The Right to Write and help the Assessment Council 
determine the need for adjustments. 

 Reflection papers in ED 250 will demonstrate student understanding of student learning 
outcome 2: The ability to apply critical thinking skills to their Christian beliefs, faith 
systems, and personal goals.  Two reflection papers will be collected: one early in the 
semester and one toward the end of the semester.  The writing prompt for both papers 
will be identical.  This will allow the student to demonstrate growth and maturity in the 
ability to apply critical thinking skills to their Christian beliefs, faith systems, and personal 
goals. 

 The final writing sample in ED 250: this sample will be collected during the post-test 
(described below). 

 
The Post-test.   The post-test will be administered at the end of ED 250.  It will consist of the 
same three parts included in the pre-test and described above, namely: 
 

2. The California Critical Thinking Skills Test (CCTST) 
3.  An analytical reading assessment based on the Elements of Reasoning (the reading to 

be analyzed will be very similar or even identical to the pre-test reading selection; 
students will again analyze the essay using the Elements of Reasoning); faculty 
reviewers will look for evidence of improvement in students’ critical thinking abilities 
since the pre-test  

4. A written composition in response to a specific writing prompt; the writing prompt will be 
very similar or even identical to the pre-test writing prompt; faculty reviewers will again 
look for evidence of improvement in students’ critical thinking abilities since the pre-test 

 
Assessment of Student Work.  The QEP Assessment Council will be responsible for 
overseeing the QEP assessment processes and reviewing/evaluating all QEP assessment 
results.  The Assessment Council will be chaired by the QEP Director.  Membership on the 
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Council will include faculty representatives from each of the four courses that are part of the 
QEP, the Assistant Vice President for Faculty Development, and the Director of Institutional 
Effectiveness.   The president of the university will name the faculty representatives on the 
council, at least one of whom will possess the expertise to guide in the analysis and 
interpretation of the data. 
 
Student work will be assessed in one of two ways: 
 

1. The California Critical Thinking Skills Test (CCTST) will be scored by Insight 
Assessment, the company which produces the test.  The results will be shared with the 
Assessment Council.  

2. All student written work that is completed as part of the QEP will be scored by faculty in 
the appropriate departments.  Each required sample will be read and assessed by three 
faculty members.  Results will be compiled and shared with the Assessment Council. 
   

Assessment results will be used to improve instructional effectiveness within the QEP program.  
In addition, academic department chairs will be asked to evaluate critical thinking instruction as 
part of their annual performance evaluation of QEP faculty and provide the Assessment Council 
with aggregated results.  Analysis of all assessment results will be conducted by the QEP 
Assessment Council to determine program strengths and weaknesses.   After completing their 
evaluation of assessment results, the Assessment Council will share any insights gathered on 
teaching effectiveness with Department Chairs and will make appropriate recommendations. 
Department Chairs will then share the Assessment Council’s findings and recommendations 
with the QEP faculty and make any necessary administrative adjustments. The QEP faculty as a 
group will then determine what changes to implement to address the weaknesses identified.  
Formative assessment of student success in demonstrating critical thinking in writing, evaluation 
of the results, and implementation of appropriate corrective measures will all contribute to the 
chances for success in attaining the desired student learning outcomes.  
 
The QEP Assessment Model is provided on the following page. 
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Figure X-1: QEP General Assessment Model 

 
 
 
 
The Assessment Council will be responsible for reviewing all assessment results and evaluating 
the success of the QEP.  They will document the results of their evaluation in the annual 
planning and assessment report.  When the council determines that an adjustment to the plan is 
necessary, it will make a recommendation to the QEP faculty.  If the QEP faculty approves the 
change, they will recommend it to the next appropriate body (depending on the nature of the 
change) for approval before the change is implemented.   
 
 

QEP 

Assessment  Plan 

Who/What do we assess? 

First and second-year 
students for achievement 

of SLOs 

QEP Program for 
achievement of QEP 

Initiatives 

What instruments do we 
use? 

California Critical Thinking 
Skills Test (formal 

standardized  test) for 
requisite CT skills 

Rubric  for assessment of 
written work 

Indirect informal 
assessments (surveys) to 

determine success of 
initiatives 

When/Where do we 
assess? 

OU 101 

ED 250 

EN 111, 112 

Assessment Council 
meetings 
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QEP Assessment Timeline 

 

The assessment timeline covers the first three (3) years of the QEP.  The first year is set aside 
for faculty development, curriculum refinement, and course syllabi development.  Critical 
thinking instruction begins in year two of the QEP.  One complete implementation cycle for The 
Right to Write (R2W) is two (2) years.  During the first year: 
 

 Entering freshmen take OU 101 Freshman Orientation; the California Critical Thinking 
Skills Test (CCTST, the reading analysis test, and the writing test are administered.  
Critical thinking skills, critical thinking development through writing, and the grading 
rubric are introduced. 

 Entering freshmen take EN 111 English Composition I during fall semester; a first 
writing sample is collected at the beginning of the semester to use for comparison with 
later samples; critical thinking development through writing is emphasized; and 
students become familiar with the grading rubric. OU 101 and EN 111 will be pre-
requisites for EN 112. 

 During spring semester, freshmen take EN 112 English Composition II; critical thinking 
development through writing is reinforced and practiced extensively; a second writing 
sample is collected, and evaluated using the same grading rubric introduced in OU 
101 and English 111.  The results of writing samples 1 and 2 are compared for 
evidence of improvement in critical thinking.  EN 112 will be a pre-requisite for ED 250. 

 The Assessment Council evaluates all assessment results and makes decisions that 
will strengthen and/or improve the program.  These decisions are recommended to the 
full QEP faculty for approval. 

 
During the second year of the cycle: 

 Students from year one of the cycle take ED 250 Philosophy of Christian Education 
during either fall or spring semester.   

 Two reflection papers in which students apply critical thinking skills to their faith 
system, beliefs, and personal goals are collected, one early in the semester and the 
second near the end of the semester.   

 Toward the end of the course, the post-test is administered, including the CCTST, the 
reading analysis test, and the writing test. The results are compared with earlier results 
from the pre-test to find evidence of improvement.  

 The Assessment Council compares early writing samples and initial level of proficiency 
with later writing samples and assessed level of proficiency to measure improvement. 

 The Assessment Council evaluates all assessment results and makes decisions that 
will strengthen and/or improve the program.  These decisions are recommended to the 
full QEP faculty for approval. 

 
Each year, a new group of entering freshmen begin the two year cycle of the QEP.  The timeline 
will move forward as described, except for adjustments that may be implemented as a result of 
assessment and evaluation decisions.  The Assessment Timeline is provided in Figure X-2. 
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Figure X-2: The Right to Write Assessment Timeline 

 
This timeline represents the first cycle of assessment activities.  Once implemented, each process continues annually.   The first cycle 
finishes in year 3 of the QEP; the second cycle finishes in year 4; and the third cycle finishes in year 5. 

 

Year  Activities Assessment Tool  Student Learning Outcomes Assessed By Whom 

 2011-2012 Fall Administer Pre-test to 
entering freshmen to 
collect baseline data 

California Critical 
Thinking Skills Test 
(CCTST);essay for 
reading analysis; rubric 
for evaluation of 
students’ written 
composition 

1. Improvement in critical thinking skills 
as measured by a battery of 
assessment instruments, including: 
a. Improvement on at least three (3) 

out of five (5) scale scores, as 
measured by the California 
Critical Thinking Skills Test; 

b. Improvement in the ability to 
analyze an essay using the 
elements of thought;  

c. Improvement of at least one level 
on the writing rubric for written 
compositions 

QEP Development 
Committee 

Spring Administer Post-test to 
ED 250 students to 
collect baseline data 

California Critical 
Thinking Skills Test 
(CCTST);essay for 
reading analysis; rubric 
for evaluation of 
students’ written 
composition 

1. Improvement in critical thinking skills 
as measured by a battery of 
assessment instruments, including: 
a. Improvement on at least three (3) 

out of five (5) scale scores, as 
measured by the California 
Critical Thinking Skills Test; 

b. Improvement in the ability to 
analyze an essay using the 
elements of thought;  

c. Improvement of at least one level 
on the writing rubric for written 
compositions 

QEP Development 
Committee 

Assessment Council 
(AC) identified & 
organized 
 

N/A  Administration 
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Year  Activities Assessment Tool  Student Learning Outcomes Assessed By Whom 

1 2012 – 
2013 

Fall & 
Spring 

Intensive Year of 
Faculty Development 

Faculty Satisfaction 
Survey 

 Administration 

Fall & 
Spring 

Course Syllabi for OU 
101, EN 111, EN 112, 
and ED 250 revised to 
reflect critical thinking 
through writing (CTW) 
emphasis 

N/A  CTW Faculty 

OU 101 expanded to 2 
credit hours  

Faculty approval 
process 

N/A General Education 
Committee; Faculty; 
Administration 

2 2013 – 
2014 

Fall Expanded OU 101 
implemented 

Externally developed 
standardized test (pre-
test): CCTST 

1. Improvement in critical thinking skills 
as measured by a battery of 
assessment instruments, including: 
a. Improvement on at least three (3) 

out of five (5) scale scores, as 
measured by the California 
Critical Thinking Skills Test; 

b. Improvement in the ability to 
analyze an essay using the 
elements of thought;  

c. Improvement of at least one level 
on the writing rubric for written 
compositions 

Assessment Council 
(AC) 

EN 111 (CTW 
emphasis) 
implemented 
 

1
st
 writing sample 

collected; evaluated 
using the CTW Rubric 

3. The ability to identify, articulate, and 
evaluate the source, context, quality, 
and credibility of information and 
respond appropriately in writing. 

English Faculty and 
AC 

Spring EN 112 with CTW 
emphasis is 
implemented 

Second writing sample 
is collected and 
evaluated using the 
CTW Rubric 
 
 

2. The ability to identify, articulate, and 
evaluate the source, context, quality, 
and credibility of information and 
respond appropriately in writing. 

English Faculty and 
AC 
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Year  Activities Assessment Tool  Student Learning Outcomes Assessed By Whom 

First annual review of 
The Right to Write 
progress 

Student work to date; 
CTW course 
evaluations; CTW 
faculty survey; annual 
report 

All AC 

3 2014 – 
2015 

Fall 

and 

Spring 

ED 250 Philosophy of 
Education  with CTW 
emphasis is 
implemented;  
 
Administer Post Test 

Reflection papers;  
 
 
 
 
Post-test: CCTST; 
reading analysis test; 
writing test 
 

2. The ability to apply critical thinking 
skills to their Christian beliefs, faith 
systems, and personal goals. 

 

1. Improvement in critical thinking skills 
as measured by a battery of 
assessment instruments, including: 
a. Improvement on at least three (3) 

out of five (5) scale scores, as 
measured by the California 
Critical Thinking Skills Test; 

b. Improvement in the ability to 
analyze an essay using the 
elements of thought; 

c. Improvement of at least one level 
on the writing rubric for written 
compositions 

Education Faculty and 

AC 

Annual review of The 
Right to Write progress 

Student work to date; 
CTW course 
evaluations; CTW 
faculty survey; annual 
report 

All AC 

 

Assessment processes continue annually. 

 



Oakwood University 

 

56 
 

Direct Assessment Tools 
 
The QEP will utilize formal and informal instruments as direct measurements to assess 
improvement in student learning with respect to critical thinking in writing. The assessment plan 
proposes collecting data from two main sources: 
 

1. California Critical Thinking Skills Test: The CCTST has been selected as the 
standardized instrument for collection of pre-test critical thinking data from students in 
OU 101 and again as post-test data from students in ED 250. The CCTST will directly 
measure gains in critical thinking skills. 
 

2. Writing rubric: A writing rubric adapted from the Foundation for Critical Thinking, 
www.criticalthinking.org and the Written Communication Value Rubric, 
www.aacu.org/value/rubrics/index.cfm will be used to score all writing samples from the 
courses and examinations identified. Trained faculty will score writing samples.  Careful 
analysis of data from the scores will provide evidence of improvement in the quality of 
writing over time, if present.  Scores from writing samples in EN 111, EN 112, and ED 
250 will all be based on the same rubric.  Consistent use of one rubric will help the 
students become familiar with the grading criteria and help them better meet the 
expectations.  The critical thinking/ writing rubric is included in the appendices as 
Appendix E. 
 

Indirect Assessment Tools 
 
Satisfaction Surveys will provide the university with feedback on the effectiveness of faculty 
training and instructional activities. Classroom assessments and course evaluations will provide 
supplementary feedback to faculty and to the Assessment Council about the effectiveness of 
instructional methods and about perceptions of student learning.  The committee has set a 
target of 80% satisfaction on satisfaction surveys. 
 
The combined use of direct and indirect value-added assessments will be used to document 
improvement in student learning over the duration of the QEP. 

 
Program Assessment Tools 
 
Satisfaction surveys and aggregated student learning data from the assessments for each 
student learning outcome will provide evidence of program success or lack of success.  
Program satisfaction and other indirect data collection include: 

 Preliminary data collection assisted the QEP Development Committee in the planning 
process: when attempting to refine and narrow the topic, the committee administered a 
faculty perception survey to determine what elements the university most needed to 
focus on in the QEP (see Appendix A).  

 Satisfaction surveys will provide data on faculty perceptions of the effectiveness of 
training received; for example, after training faculty and QEP personnel to use the 
grading rubric, survey data on faculty perceptions of their ability to interpret and use the 
instrument will be collected. 

 Course evaluations will provide student perceptions of the effectiveness of instruction 
received in The Right to Write courses. 

 

 

http://www.criticalthinking.org/
http://www.aacu.org/value/rubrics/index.cfm
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Analysis of QEP Data 
 
Finally, the Oakwood QEP assessment plan includes establishing an Assessment Council. The 
Assessment Council will evaluate the collected data and share observations and 
recommendations for improvement of the QEP.  Analysis of the results of the assessments will 
provide the Council with the understanding necessary to make meaningful recommendations for 
continuous improvement in the program. The Assessment Council will annually review and 
interpret data and document the implications for full and continued implementation of the 
initiatives and/or any need for program adjustments. The Council will also review the data to 
ensure that Oakwood is achieving its goal with respect to the student learning outcomes. The 
planning and assessment report form for the Assessment Council is provided in Figure X-3 
on the pages that follow. 
 
The university will identify the members of the Assessment Council early, so that the Council 
can begin its work as soon as data from the pre-test has been collected. The Council will 
manage the data and keep departments and administration informed of the results. The 
committee recommends that the council members include the QEP Director (Chair), one (1) 
representative from faculty teaching each of the four QEP courses, the Assistant Vice President 
for Faculty Development, and the Director of Institutional Effectiveness.  
 
Assessment must inform and improve teaching within the program. Proper handling of the data 
generated will keep the conversation and the teaching-learning cycle moving forward.  The 
Assessment Council will make recommendations to the QEP faculty for the use of results for 
program improvement, including interventions for students who do not achieve the expected 
outcomes—which may extend into the junior and senior years—and course revisions to improve 
effectiveness.   Recommendations must be approved by the department chairs and faculty in 
the participating departments before implementation.  Any approved adjustment will be 
implemented at the beginning of the next academic year with the start of a new cohort of 
entering freshmen.    
 
Summary 

The QEP Assessment Plan addresses both program assessment and assessment of student 
learning outcomes.  It provides for the collection of preliminary data, formative data, and 
summative data. It establishes an Assessment Council to manage and oversee the process.  
The council will analyze all data and keep the university informed about gains and areas for 
possible improvement. Assessment of the initiatives and the overall success of the QEP will be 
ongoing. 
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Figure X-3: QEP Planning and Assessment Report Form 
Director: 

QEP Assessment Council: 
 

Institutional Mission:  Oakwood University, a historically Black Seventh-day Adventist institution of higher learning, provides quality Christian 
education that emphasizes academic excellence; promotes harmonious development of mind, body, and spirit; and prepares leaders in service for 
God and humanity. 
 
QEP Goal:  To equip OU graduates with critical thinking skills that will enhance their educational experience 

I.  Operational Plan 
 

Initiatives Outcome Measure Results Use of Results/ 
Improvements 

1. Embed CT skills in 
coursework within general 
education  

1. OU 101 is revised and expanded to 2 
credit hours with an emphasis on CTW by 
May 30, 2013 

2. EN 111 and EN 112 include CTW 
emphasis by May 30, 2013 

3. ED 250 includes CTW emphasis by May 
30, 2013 

  

2. Provide professional 
development for faculty and 
staff with an emphasis on 
how to integrate and assess 
CT in writing. 

1. A minimum of 3 professional development 
workshops/courses in CTW are conducted 
during 2012-2013. 

2. At least one professional development 
workshop on CTW is conducted annually 
2013 – 2017. 

3. CTW Faculty survey results indicate 
minimum satisfaction with training provided 
as follows: 
SP 2013: 50% 
SP 2014: 60% 
SP 2015: 70% 
SP 2016: 75% 

  

3. Establish an office to 
coordinate the 
implementation of the QEP 

1. An office is created and equipped by Fall 
2012. 

2. Faculty Satisfaction survey indicates at 
least 70% satisfaction with CTW support 
services provided by the QEP office by SP 
2015. 
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II. Student Learning Outcomes 

 

Student Learning 
Outcome 

Outcome Measure Results Use of Results/ 
Improvements 

1. Improvement in critical 
thinking skills as 
measured by a battery 
of assessment 
instruments, including: 
a. Improvement on at 

least three (3) out of 
five (5) scale 
scores, as 
measured by the 
California Critical 
Thinking Skills Test; 

b. Improvement in the 
ability to analyze an 
essay using the 
elements of 
thought; 

c. Improvement of at 
least one level on 
the writing rubric for 
written 
compositions 

1. Review of 2013 Cohort pre-test/ post-test 
results demonstrate improvement in critical 
thinking skills by May 30, 2015 

2. Review of 2014 Cohort pre-test/ post-test 
results demonstrate improvement in critical 
thinking skills by May 30, 2016 

3. Review of 2015 Cohort pre-test/ post-test 
results demonstrate improvement in critical 
thinking skills by May 30, 2017 

  

2. Students will 
demonstrate the ability 
to apply critical thinking 
skills to their Christian 
beliefs, faith system, 
and personal goals. 

1. Review of 2013 Cohort reflection papers from 
ED 250 demonstrate improvement in the ability 
to apply critical thinking skills to their Christian 
beliefs, faith system, and personal goals by 
May 30, 2015 

2. Review of 2014 Cohort reflection papers from 
ED 250 demonstrate improvement in the ability 
to apply critical thinking skills to their Christian 
beliefs, faith system, and personal goals by 
May 30, 2016 

3. Review of 2015 Cohort reflection papers from 
ED 250 demonstrate improvement in the ability 
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Student Learning 
Outcome 

Outcome Measure Results Use of Results/ 
Improvements 

to apply critical thinking skills to their Christian 
beliefs, faith system, and personal goals by 
May 30, 2017 

3. Students will 
demonstrate the ability 
to identify, articulate, 
and evaluate the 
source, context, quality, 
and credibility of 
information and 
respond appropriately 
in writing. 

1. Review of 2013 Cohort writing samples from 
EN 112 show at least one level improvement 
on the writing rubric by May 30, 2015 

2. Review of 2014 Cohort writing samples from 
EN 112 show at least one level improvement 
on the writing rubric by May 30, 2016 

3. Review of 2015 Cohort writing samples from 
EN 112 show at least one level improvement 
on the writing rubric by May 30, 2017 
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III. QEP Curriculum Map  

 

Goal: To equip OU students with critical thinking skills that will enhance their educational experience 

 

Student Learning Outcomes  Course Numbers 

Oakwood University students will demonstrate: OU 101 EN 111 EN 112 ED 250  

      
1. Improvement in critical thinking skills as measured by a 

battery of assessment instruments, including: 
a. Improvement on at least three (3) out of five (5) scale 

scores, as measured by the California Critical 
Thinking Skills Test; 

b. Improvement in the ability to analyze an essay using 
the elements of thought; 

c. Improvement of at least one level on the writing 
rubric for written compositions 

I, E I, E R, A E,R,A  

2. The ability to apply CT skills to their Christian beliefs, 
faith system, and personal goals 

I, E I, E R E,R,A  

3. The ability to identify, articulate and evaluate the source, 
context, quality, and credibility of information and 
respond appropriately in writing. 

I, E I, E R, A E, R, A  

 
I – Introduced   E – Emphasized  R – Reinforced   A – Assessed 
 

IV. Student Learning Assessment Matrix 

Student Learning Outcomes Assessment Instruments 

Oakwood University students will demonstrate: Pre-test EN 111 
Writing 

Sample 1 

EN 112 
Writing 

Sample 2 

ED 250 
Reflection 

Paper 1 

ED 250 
Reflection 

Paper  

Post-test 

       
1. Improvement in critical thinking skills as measured by 

a battery of assessment instruments, including: 
a. Improvement on at least three (3) out of five (5) 

scale scores, as measured by the California 

D     D 
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Student Learning Outcomes Assessment Instruments 

Oakwood University students will demonstrate: Pre-test EN 111 
Writing 

Sample 1 

EN 112 
Writing 

Sample 2 

ED 250 
Reflection 

Paper 1 

ED 250 
Reflection 

Paper  

Post-test 

Critical Thinking Skills Test; 
b. Improvement in the ability to analyze an essay 

using the elements of thought; 
c. Improvement of at least one level on the writing 

rubric for written compositions 

2. The ability to apply CT skills to their Christian beliefs, 
faith system, and personal goals 

D   D D D 

3. The ability to identify, articulate and evaluate the 
source, context, quality, and credibility of information 
and respond appropriately in writing. 

D D D   D 

 
D – Direct Assessment   

 
V.  Program Assessment Matrix 
 

Initiatives  Assessment Instruments 

Oakwood University will measure the success of its 
QEP initiatives. They are:  

Course 
Evaluations 

Faculty 
Satisfaction 

Surveys 
Personnel 

Evaluations 

   

       
1. Embed CTW skills in selected general education 

courses. 
a. Revise and expand OU 101 to a 2-hour 

course to include an emphasis on CTW. 
b. Include CTW instruction and assessment in 

EN 111, 112 (writing samples over time). 
c. Revise ED 250 to include a CTW emphasis 

and make it a sophomore year course with 
OU101, EN111, and EN112 as pre-
requisites 

I I I    

2. Provide professional development for faculty 
with an emphasis on how to integrate and 
assess CT in writing. 

I* I I    
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Initiatives  Assessment Instruments 

Oakwood University will measure the success of its 
QEP initiatives. They are:  

Course 
Evaluations 

Faculty 
Satisfaction 

Surveys 
Personnel 

Evaluations 

   

3. Establish an office to coordinate the 
implementation of the QEP. 

 I I    

 
*Student evaluation of the effectiveness of CTW instruction will be considered as an indirect assessment of the effectiveness of faculty 
development. 
 
I = Indirect Assessment 

  




